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ABSTRACT
Gifted students may experience psychological challenges alongside their high academic
potential and performance demands. This study aimed to examine perfectionism and burnout
as predictors of psychological distress among gifted students in Malang, Indonesia. A

ARTICLE INFO: guantitative correlational study with a cross-sectional design was conducted involving 69 gifted
e 25 students aged 13—15 years who were enrolled in secondary education and had IQ scores above
Revised 130. Data were collected using the Maslach Burnout Inventory (MBI), Child-Adolescent
July 22,2025 Perfectionism Scale (CAPS), and Depression Anxiety Stress Scales (DASS-21). The data were
Accepted analyzed using multiple linear regression after testing the assumptions of normality, linearity,
August 24, 2025 and multicollinearity. The results showed that perfectionism and burnout significantly predicted
KEYWORDS: psychological distress simultaneously (F = 69.218, p < .001), with the regression model

Burnout, Counseling Practice,

Gifted Students, Perfectionism, explaining 70.8% of the variance in distress (R? = .708). Partial analysis indicated that burnout
Psychological Distress was a significant positive predictor of distress (B = .558, p < .001), whereas perfectionism was a
significant negative predictor (B = -.398, p < .001). These findings indicate that burnout and
perfectionism have distinct relationships with psychological distress among gifted students. The
findings highlight the importance of counseling practices that address burnout while
considering the specific dimensions and characteristics of perfectionism among gifted students.

INTRODUCTION

The development of academic potential and creativity among gifted students is often
accompanied by high performance demands, intense competition, and strong social expectations.
Although gifted students are generally recognized for their advanced cognitive abilities and academic
potential, these characteristics do not necessarily protect them from psychological difficulties.
Continuous pressure to maintain high levels of achievement, meet personal standards, and respond
to expectations from educational and social environments may create psychological challenges that
affect students’ emotional well-being. Therefore, understanding the psychological factors associated
with distress among gifted students is important for supporting their academic development while
maintaining their mental health.

One psychological factor that may be relevant to the mental health of gifted students is
perfectionism. Perfectionism involves the tendency to establish high standards and evaluate oneself
critically in relation to those standards. Among gifted students, high standards may encourage
achievement and persistence; however, perfectionistic tendencies may also become problematic
when students experience excessive concern about mistakes, fear of failure, or a strong need to meet
demanding expectations. Previous research has indicated that perfectionism is associated with
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students” psychological well-being and may have different implications depending on its
characteristics and dimensions (Bento et al.,, 2020; Chen et al., 2022; Kuusi et al., 2024). Thus,
perfectionism should not be viewed as a uniformly negative characteristic, particularly among
students with high academic potential.

Another psychological factor that may influence the well-being of gifted students is burnout.
Burnout refers to a condition characterized by emotional exhaustion, disengagement or cynicism,
and reduced feelings of competence resulting from prolonged exposure to demanding conditions. In
educational settings, sustained academic demands, intensive learning activities, and competitive
environments may contribute to academic burnout (Pouratashi, 2018). For gifted students, who may
frequently encounter high expectations and pressure to maintain their performance, prolonged
demands may increase vulnerability to exhaustion and psychological difficulties. Previous research
has also demonstrated a relationship between perfectionism, excessive commitment to tasks, and
burnout, suggesting that students’ patterns of self-regulation and achievement-related expectations
may be relevant to their psychological well-being (Philp et al., 2012).

Psychological distress is another important aspect of gifted students’ mental health. Distress
can be understood as a state of psychological strain reflected in symptoms of depression, anxiety,
and stress that may interfere with daily functioning and well-being. The relationship between
perfectionism, burnout, and distress may be understood through the interaction between individual
standards and prolonged demands. Perfectionistic tendencies may increase psychological pressure
when students perceive that their performance does not meet their own or others’ expectations,
whereas burnout may reduce their capacity to cope with continuing demands. Consequently, both
factors may be relevant to understanding variations in psychological distress among gifted students.

Although previous studies have examined perfectionism, burnout, and psychological well-being
separately, research examining perfectionism and burnout simultaneously as predictors of
psychological distress among gifted students remains limited, particularly in the Indonesian context.
Existing literature also suggests that perfectionism is a multidimensional construct, meaning that its
relationship with psychological outcomes may differ according to the particular characteristics of
perfectionism experienced by students (Bento et al.,, 2020; Kuusi et al, 2024). Examining
perfectionism and burnout within a single predictive model may therefore provide a more
comprehensive understanding of the factors associated with psychological distress among gifted
students. Such an examination is particularly relevant in the Indonesian educational context, where
academic achievement and social expectations may shape students’ experiences of high
performance demands.

Understanding the relationship between these psychological factors also has implications for
counseling practice. Counselors and school-based mental health professionals need to recognize that
gifted students’ high achievement does not necessarily indicate an absence of psychological
difficulties. Identifying the contribution of perfectionism and burnout to distress may provide a basis
for developing preventive and developmental counseling strategies that support adaptive
achievement, psychological flexibility, emotional regulation, and healthier responses to academic
demands. Accordingly, examining these variables may contribute not only to a better understanding
of gifted students’ psychological well-being but also to the development of more responsive
counseling practices.

Study Aim and Hypothesis

This study aimed to examine perfectionism and burnout as predictors of psychological distress
among gifted students in Malang, Indonesia. Specifically, the study examined whether perfectionism
and burnout simultaneously predicted psychological distress and whether each predictor made a
significant contribution to distress when considered within the same regression model.
Based on the theoretical framework and previous research, the following hypothesis was proposed:
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H1: Perfectionism and burnout significantly predict psychological distress among gifted students.
HO: Perfectionism and burnout do not significantly predict psychological distress among gifted
students.

METHODS
Design

This study employed a quantitative correlational design using a cross-sectional survey. The
study examined the extent to which perfectionism and burnout predicted psychological distress
among gifted students. Data on perfectionism, burnout, and psychological distress were collected at
a single time point and analyzed using multiple linear regression.

Participants

The participants were gifted students in Malang, Indonesia. Participants were recruited using
purposive sampling based on predetermined characteristics. The final sample consisted of 69
students aged 13—15 years who were enrolled in secondary education and had an IQ score above
130. These criteria were used to identify participants who met the characteristics of the gifted
student population targeted in this study.

Instruments

Three instruments were used to measure the variables examined in this study: the Maslach
Burnout Inventory (MBI), the Child-Adolescent Perfectionism Scale (CAPS), and the Depression
Anxiety Stress Scales (DASS-21). Before the instruments were used for data collection, their reliability
was assessed using Cronbach’s alpha.

The Maslach Burnout Inventory (MBI) was used to measure burnout. The MBI was developed
by Christina Maslach and Susan E. Jackson and consists of 22 items assessing dimensions related to
emotional exhaustion, depersonalization or cynicism, and personal accomplishment or professional
efficacy (Maslach, 1979; Maslach et al., 2001). An example of an MBIl item is, “In recent times, | have
felt my emotional energy draining quickly when carrying out tasks.” The reliability coefficient
reported in this study was .916, indicating high internal consistency.

The Child-Adolescent Perfectionism Scale (CAPS) was used to assess perfectionism. The scale
includes dimensions of self-oriented perfectionism (SOP) and socially prescribed perfectionism (SPP)
and consists of 22 items (Bento et al., 2020). An example of a CAPS item is, “l try to be perfect in
everything | do.” The reliability coefficient reported in this study was .810, indicating acceptable
internal consistency.

The Depression Anxiety Stress Scales (DASS-21) was used to assess psychological distress
through symptoms of depression, anxiety, and stress. The scale consists of 21 items, with an example
item being, “l found it hard to wind down.” The reliability coefficient reported in this study was .90,
indicating high internal consistency. An Indonesian version of the DASS-21 has previously been
examined for validity and reliability (Ifdil et al., 2022).

Data Analysis

The data were analyzed using multiple linear regression to examine whether perfectionism and
burnout significantly predicted psychological distress. Before conducting the regression analysis,
assumption tests were performed, including tests of normality, linearity, and multicollinearity. The
normality test was conducted on the regression residuals, while linearity and multicollinearity were
examined to determine whether the data met the assumptions required for multiple linear
regression. Statistical analyses were performed using IBM SPSS Statistics 25 for Windows.
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RESULT AND DISCUSSION
Result
Assumption Testing

Before conducting the multiple linear regression analysis, the assumptions of normality,
linearity, and multicollinearity were examined. The normality test of the regression residuals
produced a Kolmogorov—Smirnov statistic of 0.072 with a significance value of 0.200 (p > .05),
indicating that the regression residuals were normally distributed. The linearity test showed a
deviation from linearity of F = 0.516 with p =.934 (p >.05), indicating that the relationships between
the predictors and psychological distress were linear. The multicollinearity test showed tolerance
values above 0.10 and variance inflation factor (VIF) values below 10.00, indicating that
multicollinearity was not present among the predictors. Overall, the results indicated that the data
met the assumptions required for multiple linear regression analysis.

Multiple Linear Regression Analysis

Multiple linear regression analysis was conducted to examine whether perfectionism and
burnout simultaneously predicted psychological distress among gifted students. The regression
model was statistically significant, F(2, 57) = 69.218, p < .001. The model summary is presented in
Table 1.

Table 1. Model Summary of Multiple Linear Regression
Model R R?2 Adjusted R2 Std. Error of the Estimate
1 .842 .708 .698 3.22
Note. Predictors: Perfectionism and Burnout; Dependent variable: Psychological Distress

As shown in Table 1, the regression model produced a multiple correlation coefficient of R =
.842, with R? =.708 and adjusted R? = .698. Thus, perfectionism and burnout jointly explained 70.8%
of the variance in psychological distress. The remaining 29.2% of the variance was associated with
other factors not included in the present model.

The significance of the overall regression model was further examined using an analysis of
variance (ANOVA). The results are presented in Table 2.

Table 2. ANOVA of the Regression Model

Model Sum of Squares df Mean Square F o
Regression 1436.051 2 718.026 69.218 <.001
Residual 591.282 57 10.373
Total 2027.333 59

Note. Dependent variable: Psychological Distress

As shown in Table 2, the regression model was statistically significant, F(2, 57) = 69.218, p <
.001. This finding indicates that perfectionism and burnout jointly made a significant contribution to
the prediction of psychological distress.

The individual contributions of perfectionism and burnout were examined through the
regression coefficients. The results are presented in Table 3.

Table 3. Regression Coefficients for Predicting Psychological Distress

Predictor B SE B t o

Constant 18.612 3.337 — 5.578 <.001

Burnout 0.402 0.061 .558 6.600 <.001
Perfectionism -0.176 0.037 -.398 -4.708 <.001

Note. Dependent variable: Psychological Distress
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As presented in Table 3, burnout was a significant positive predictor of psychological distress
(B =.558,t=6.600, p<.001). This indicates that higher levels of burnout were associated with higher
levels of psychological distress. In contrast, perfectionism was a significant negative predictor of
psychological distress (B = -.398, t = -4.708, p < .001), indicating an inverse association between
perfectionism and psychological distress when burnout was simultaneously included in the
regression model.

Overall, the findings indicate that perfectionism and burnout significantly predicted
psychological distress simultaneously, supporting the proposed hypothesis. However, the two
predictors showed different directions of association with distress: burnout was positively associated
with distress, whereas perfectionism showed a negative association within the regression model.

Discussion

The present study examined perfectionism and burnout as predictors of psychological distress
among gifted students. The findings showed that the two variables jointly predicted psychological
distress significantly, accounting for 70.8% of its variance. However, the individual predictors showed
different directions of association. Burnout was positively associated with psychological distress,
whereas perfectionism showed a significant negative association when both predictors were entered
simultaneously into the regression model. These findings suggest that psychological distress among
gifted students may be related to different psychological processes associated with academic
demands and achievement-related characteristics.

The finding that burnout was a significant positive predictor of psychological distress is
consistent with the view that prolonged exposure to demanding academic conditions may undermine
students’ psychological well-being. Burnout is characterized by experiences such as emotional
exhaustion, disengagement, and reduced feelings of competence. When academic demands are
sustained over time without adequate opportunities for recovery and effective coping, students may
experience increasing psychological strain. For gifted students, high academic expectations may
create additional pressure to maintain achievement and demonstrate their abilities. The present
finding therefore suggests that burnout is an important factor to consider when understanding
psychological distress among gifted students.

The strength of the burnout coefficient in the present model also indicates that burnout was a
more substantial predictor of distress than perfectionism. This finding highlights the importance of
distinguishing achievement-related personality characteristics from the psychological consequences
of prolonged academic demands. Although gifted students may possess strong motivation and high
achievement orientation, persistent exhaustion and disengagement may become more directly
associated with psychological distress. From this perspective, the identification of burnout may be
particularly important for early counseling and psychological support.

An important finding of this study was the significant negative association between
perfectionism and psychological distress. This finding differs from interpretations that treat
perfectionism as a uniformly maladaptive characteristic. Perfectionism is a multidimensional
construct, and high personal standards may sometimes be accompanied by achievement motivation,
persistence, and goal-directed behavior. Therefore, the negative coefficient observed in the present
regression model may indicate that certain characteristics of perfectionism among the participating
gifted students were associated with lower levels of distress after burnout was statistically controlled.
However, this finding should be interpreted cautiously because the present study did not separately
examine adaptive and maladaptive dimensions of perfectionism in the regression model.

The different directions of the two predictors provide an important perspective on the
psychological experiences of gifted students. Perfectionism may represent achievement-related
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standards that can function differently depending on how students regulate and interpret those
standards, whereas burnout reflects a state of psychological exhaustion associated with prolonged
demands. The findings therefore suggest that high standards alone should not automatically be
interpreted as a psychological risk. Instead, counselors and educators should consider whether
students’ achievement orientation is accompanied by excessive exhaustion, disengagement, or
difficulty coping with academic demands.

The findings have practical implications for counseling practice. Counseling interventions for
gifted students should not focus exclusively on reducing high achievement standards, because high
standards may also be associated with positive academic motivation. Greater attention should be
given to identifying signs of burnout and psychological distress, including emotional exhaustion,
reduced engagement, and difficulties in managing sustained academic demands. Preventive
counseling may help gifted students develop adaptive coping strategies, emotional regulation,
realistic goal setting, and healthy approaches to academic achievement. Counselors may also work
with teachers and parents to create supportive environments in which gifted students can maintain
high academic engagement without experiencing excessive psychological pressure.

Overall, the findings contribute to a more nuanced understanding of mental health among
gifted students. Rather than assuming that giftedness or high achievement characteristics
automatically place students at greater psychological risk, the results suggest that different
psychological factors may have distinct relationships with distress. Burnout emerged as a positive
predictor of distress, while perfectionism showed a negative association within the regression model.
These findings support the importance of assessing gifted students’ individual psychological
experiences when designing counseling services and avoiding assumptions that high achievement
characteristics have uniformly positive or negative consequences for mental health.

Implications

The findings have important implications for counseling practice with gifted students. The
significant positive association between burnout and psychological distress suggests that counselors
should pay particular attention to signs of emotional exhaustion, disengagement, and difficulties in
coping with sustained academic demands. At the same time, the negative association between
perfectionism and distress indicates that high achievement standards should not automatically be
considered psychologically maladaptive. Counselors should therefore assess how gifted students
experience and regulate their perfectionistic tendencies rather than assuming that perfectionism is
inherently problematic. Preventive and developmental counseling may focus on adaptive coping,
emotional regulation, realistic goal setting, and flexible self-evaluation. Collaboration among
counselors, teachers, and parents may also help create supportive educational environments that
enable gifted students to maintain academic achievement while protecting their psychological well-
being.

Limitations

This study has several limitations that should be considered when interpreting the findings. The
cross-sectional correlational design does not allow causal relationships among perfectionism,
burnout, and psychological distress to be established. In addition, the use of purposive sampling and
participants from a specific geographical context limits the generalizability of the findings to gifted
students in other regions and educational settings. The study also relied on self-report instruments,
which may be influenced by participants’ subjective perceptions and response tendencies.
Furthermore, perfectionism was examined as a general predictor rather than through its specific
dimensions, making the negative association between perfectionism and distress particularly
important to interpret with caution. Future research should involve larger and more diverse samples,
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longitudinal designs, and more detailed examination of the dimensions of perfectionism and other
factors that may contribute to psychological distress among gifted students.

CONCLUSION

This study concludes that perfectionism and burnout are significant predictors of psychological
distress among gifted students. The findings indicate that burnout is positively associated with
psychological distress, whereas perfectionism shows a negative association when both variables are
considered simultaneously. These findings highlight that gifted students’ psychological well-being
cannot be understood solely from their academic abilities or achievement orientation. Particular
attention should be given to students’ experiences of burnout and the ways in which perfectionistic
tendencies are experienced and managed. From a counseling perspective, the findings emphasize
the importance of preventive and developmental support that promotes adaptive coping, emotional
regulation, healthy achievement patterns, and psychological well-being among gifted students.
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